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Teachers commonly use newsletters to keep
parents informed of the events and dates of
field trips or open house nights. Some may

share what the children are doing in the classroom.
These newsletters stop there as a form of one-way
communication. How can newsletters be used to
create a conversation? How can they enhance com-
munication between the teacher and parent, and the
parent and child? How can they be used to create a
home–school connection?

Newsletters are often used in classrooms as a
link between the school and home. Berger (1996)
stated that the first step toward a successful part-
nership is communication and one way to estab-
lish a road to communication is through a
newsletter. Too often, newsletters have not been
seen as a strategy for fostering interpersonal com-
munication. Communication in a newsletter is seen
as one way, flowing from school to home.
However, newsletters can be used to initiate inter-
active communication, and they hold benefits to the
teacher, the children, and the parents.

Teacher benefits
One of the teacher’s most important missions

is to help parents understand how children become
readers and writers (Enz, 1995). Through the
newsletter, teachers can proactively communicate
information about the strategies being taught in the
classroom. A newsletter can describe literature cir-
cles, what happens during independent reading
time, or classroom practices regarding spelling. In
the newsletter example in Figure 1, the teacher tells
the parents which book the class will be reading

and explains the reading strategies they will be
working on while reading the book. 

Because many parents today do not have time
to spend in classrooms, the teacher can keep parents
in touch with the classroom environment through a
newsletter. It can describe the writing or computer
center, the children’s work that can be found on bul-
letin boards, and how the classroom library is set
up. By including samples of children’s work, par-
ents can get a feel of what is happening in the class-
room without feeling left out, and the teacher
benefits from the bridge the newsletter creates be-
tween home and school. In Figure 1, quotes from
the children’s writing are included. By sharing ac-
complishments, parents get a glimpse of what has
been happening in the classroom. 

Share with parents the author study of the
month, and what the children are reading that is
connected to science, social studies, or other cur-
riculum areas. Specific books and themes can be
mentioned. Home activities, websites, television
programs, museums, or other places of interest that
coordinate with topics the children are learning can
be mentioned in the newsletter. “Although sending
home some suggestions for activities to be done at
home may sound like homework rather than com-
munication, the right type of activity can result in
interaction” (Berger, 1996, p. 181). Websites, poet-
ry, dates to remember, and goals for math and social
studies are included in the example in Figure 1, al-
lowing the teacher to activate interaction between
the child and parent around school-related topics. 

Your newsletter can help draw out parents with
knowledge or experience in the topic or theme be-
ing studied. By inviting those parents into the class-
room to share, you acknowledge them as valuable
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contributors to children’s learning. In this way the
newsletter becomes a springboard for two-way com-
munication between home and school. Knowing that
she will be studying community workers with the
class, the teacher had asked parents in a related field

to talk with their children about their job and had
asked for volunteers to speak to the class. 

Common family practices that support school
learning can be acknowledged in newsletters.
These include conversing about television

FIGURE 1
Sample class newsletter
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programs, reading to children, sharing family sto-
ries and recipes, as well as other home literacy
events. Teachers can ask parents not only to share
stories with their children, but also to send them to
school in oral or written form so they become part
of the classroom culture. An interview with a par-
ent about his or her job as a community worker be-
comes a learning tool during the unit of study. The
teacher is connecting what happens inside the
classroom to the outside world. 

For the teacher, the newsletter can inform effi-
ciently. Rather than sending home a continual flow
of notices, the newsletter can streamline informa-
tion that needs to go home. The newsletter can val-
ue parents’ contribution to the classroom and to
the learning process as the teacher invites parents to
make connections at home and to share their ex-
pertise in the classroom. A partnership is formed. 

Parent benefits
Parents have the opportunity to feel connected

to their children’s lives inside the classroom. By
knowing what their children are learning in school,
parents have the chance to open up conversations
about what happened in school with specifics. They
are in a better position to talk about the books their
children are reading, the themes they are studying,
and the progress of their writing. Home–school
connections are a shared responsibility so parents
must have access to information about school prac-
tices (McCarthey, 2000). Knowing that the class
will be reading a book from the Junie B. Jones se-
ries by Barbara Park and having specific strategies
for helping their child, parents have the opportuni-
ty to become more involved with their children’s
school learning. 

By offering parents suggestions about websites
to visit, activities to do at home, conversation top-
ics that connect to readings, and books to share
with children, parents feel a part of their children’s
learning and a source of support for their academ-
ic success. A message of dual support and mutual
respect between the home and school is created
when parents and teachers work together. In the
newsletter example in Figure 1, the teacher shared
a Junie B. Jones website with parents—making a
direct connection to a book being read in the class-
room—and also shared websites for parents to find

free activities to do with their children and a web-
site to enhance children’s interests. 

By inviting parents to share their experiences
and knowledge within the classroom, parents are
not kept at the margins of their children’s learning
but feel involved. An important factor in student
success is family involvement in a child’s educa-
tion, which is, in fact, more important than family
income and education (International Reading
Association, 2002). A newsletter creates the op-
portunity for parents to be involved at home and fa-
cilitates a feeling of connection to the classroom.

Student benefits
When a partnership between the home and

school is created, children see a mutual respect de-
velop. Exchanges between the teacher and parent
establish trust and lead to development of long-
term relationships that provide a context in which
learning can occur (Moll, Amanti, Neff, &
Gonzalez, 1992). Berger (1996) found students are
more successful and happier when communication
is established. This can be seen during the unit on
community workers. 

Children benefit from a more personalized cur-
riculum when teachers understand the students’cul-
tural context. By inviting parents into the classroom,
by opening up communication through the newslet-
ter, teachers develop an awareness of students’
broader sociocultural backgrounds. Books of inter-
est, important cultural holidays, and sensitivity to
family structure can be crucial to connecting home
and school. Children, with the help of their parents,
were asked to create individual timelines. When
these products were brought to school, the teacher
learned about the important family events in each
child’s home. Photographs, drawings, objects, and
written explanations illustrated each student’s life
within the context of his or her home. 

Having the newsletter available in languages
other than English is a benefit to the teacher as well
as to the family. According to McCarthey (2000) a
key component in creating a partnership between
the home and school appears to be the sharing of in-
formation. This can be difficult with parents who do
not read English as their first, or sometimes sec-
ond, language. Some schools are fortunate in hav-
ing a parent coordinator or parent advocate who can
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translate the newsletter or who knows of a commu-
nity resource for having the newsletter translated
into the primary language of the home. Websites,
such as http://babelfish.altavista.com/tr will trans-
late up to 150 words at a time, but sometimes the
translation is not sensitive to idiomatic expressions
and other nuances of the languages involved.
Sharing the newsletter with the class and reading it
together before it is sent home allows the opportu-
nity for the child to become familiar with the
newsletter. The child is then able to translate or
retell the contents of the newsletter with his or her
family.

The newsletter as a 
teaching tool

By reading the newsletter with the class before
it is sent home, the teacher has the opportunity to
alert the class to upcoming lessons and academic
goals. The newsletter can also help to summarize
what learning has recently occurred and how that
learning is connected to future learning. 

The newsletter can continue to teach topics
outside the classroom. By including websites, book
lists, community resources, and activities that en-
hance classroom learning in the newsletter, chil-
dren have the opportunity to extend their learning
and interests. Often the teacher does not have the
time to delve as deeply as she would want into a
topic or have the chance to give the topic the
breadth she would like. 

Having students be responsible for part or all
of the newsletter requires that they write, reread, re-
vise, and edit with purpose. It also requires students
to navigate through different software programs to
create the newsletter. Attention to font, layout, what
information to include, and what information to
eliminate requires active, purposeful thought from
the students.

Creating newsletters to
springboard communication

Here are some suggestions for the creation of
a newsletter. Keep in mind that the newsletter
should be a catalyst for increased communication.

1. Newsletters should be written in a warm, re-
spectful, and caring tone. They are well re-
ceived if they are reader friendly and avoid
educational jargon. Common language is
easy to read and to understand.

2. Consider the format. Pay attention to font
and design. It should be a simple layout.
Boldface and italic print as well as different
colored headlines can draw attention to dif-
ferent sections of your newsletter. Include
graphics, or scan in student work or photo-
graphs to make it more interesting and read-
er friendly. Consider using a publishing
software program.

3. Include student work and have the children
help with newsletter construction. Inclusion
of children’s work gives children pride and
ownership in the newsletter and they are
more likely to share it with their parents
when they have helped with the construc-
tion. Parents are more likely to read the
newsletter knowing that their children’s
work was included. In this way the newslet-
ter also becomes a vehicle for parent–child
discussion.

4. The newsletter is a bridge for communication
between parent and child, so include websites
they can use together. Suggest books they can
read together or projects the parent and child
can cooperatively accomplish.

5. Keep parents abreast of classroom activities
and units of study. Not all parents have time
to spend in the classroom. The newsletter
should keep them in touch so they don’t feel
left out.

6. Find a way for feedback. This could be a
simple note or family journal entry about a
parent–child activity tried at home, a book
they shared, or a trip they took. It can be a
response to an invitation to help in the class
or chaperone a field trip. Parents may be in-
vited to share a personal experience, memo-
ry, or folk tale to be sent in with the child
when they cannot come into the classroom
themselves. A tear-off portion within the
newsletter inviting comments, questions, or
concerns may work for some parents.
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7. Consider your audience. Think of the needs
of the parents and what information would
be most useful to them inside your class-
room. Don’t neglect parents who do not
speak English. You might need your newslet-
ter translated so all parents can read it and
be a part of the classroom. There might be
parents who would be more apt to read the
newsletter if it was sent to them online.

Successful home–school
partnerships need
communication

Newsletters effectively and efficiently inform
parents of the academic life of the classroom.
Describing classroom literacy practices, author
studies, books, and themes, and then connecting
them to the students’ home lives can initiate many
home–school connections. Drawing on students’
lives outside the classroom and bringing them into
the curriculum helps bridge home and school learn-
ing. It opens the opportunity to dialogue with 
parents.

The first step in successful home–school part-
nership is communication. Involving parents is
largely dependent on teacher initiative. It is the
teacher who opens the door and invites the parent
into the world of the classroom. A teacher-initiated
newsletter invites communication, acknowledges
family events, and can invite an understanding of
events in the classroom. The teacher needs to think

about the physical design and topics to include, ex-
plain classroom and school events and policies, and
consider how to bring the world outside of school
into the classroom. “Education is a very human
partnership. It depends for its strength, to a great de-
gree, on how teachers and parents feel about each
other and what they do to meet each others’ needs”
(Preece & Cowden, 1993, p. 7). 

Jensen teaches at the City University of New
York’s Hunter College. She may be contacted
there (Department of Curriculum and Teaching,
Hunter College, City University of New York,
695 Park Avenue, New York, NY 10021, USA).
E-mail djensen@hunter.cuny.edu.
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